Panel:  AP Latin:  Vergil and Caesar
In this panel experienced Readers, Table Leaders, and members of the Development Committee will discuss the new (2012-13) Vergil-Caesar course and present a variety of topics to suggest some strategies for enriching the core readings.

(1)  The New AP Latin Course:

Vergil and Caesar


In the beginning of the Advanced Placement Program, in 1956, there were far fewer exams than the 38 available today. Two of them were in Latin, and Latin maintained at least two exams until the end of the 2008-09 academic year. A newly designed exam will be inaugurated in the fall of 2012 and the new exam will be offered in May 2013.  This presentation will outline the process of the designing the new course and exam, beginning with surveys of Latin instructors at both the high school and college level. College faculty asked for a course that included both prose and verse, and that encouraged students to develop a vocabulary to discuss grammatical and syntactical features.  Teachers at the high school level, on the other hand, expressed a greater interest in rhetorical and poetic devices, and at incorporating Roman culture into their readings. The newly designed course will provide ways of addressing these various goals.


In this presentation, we will look not only at the new required readings, from Aeneid and Gallic War, but also at other new features of the course, such as Learning Objectives and Evidence Statements, Achievement Level Descriptions, and Themes and Essential Questions. In addition we will discuss the structure of the exam, and survey some resources that are available for teachers as they prepare to offer this new course.  
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  (2) Appreciating the Aeneid with Le Guin’s Lavinia
Abstract: Even if the Western world in its poetic tradition has inherited more from Virgil's inner, implicit vision than from Homer's sunny explicitness, it is also true that this implicitness can be a challenge for a high school reader. It can become difficult for an AP Latin student to remain focused and excited about a text which is famous for its polysemy and implicitness, for its stylistic and ideological ambiguity (Thomas 2000, O’Hara 1997, Dolç 1984).  Reading Ursula Le Guin’s Lavinia (2008) side by side with Virgil’s text can help students to see and appreciate what they may not see by reading the Aeneid by itself.   With its vivid and engaging prose, Lavinia can work as a sort of resonance chamber to amplify the subtle notes whispered by Virgil’s hexameters. Le Guin is a world acclaimed writer of many genres although she may be most famous for her science fiction and fantasy books (e.g. The Left Hand of Darkness 1969, The Tombs of Atuan, 1971, Tales from Earthsea, 2001, etc.).  With Lavinia, for the first time she has composed a novel inspired by a Roman epic.  Lavinia is essentially a free rendition of Virgil’s last six books of the Aeneid retold from the point of view of Lavinia, the coveted daughter of king Latinus and reason for the war in Italy between the Trojan band against the Latin natives. One of Le Guin’s purposes in the crafting of the novel is to find a voice for the girl who never speaks but also to remain close to Virgil’s poetry and urges.  In the afterword to the book, she explains that while writing this novel as a sort of translation, she sought to identify with Virgil, meditating on certain episodes.  She reasons: “…a translator’s yearning to identify with the text cannot be repressed.  This is what urged me to take some scenes, some hints, some foreshadowings from the epic and make them into a novel—a translation into a different form— partial, marginal, but, in intent at least, faithful.” (italics in original, Lavinia p. 273).   I believe she was successful in this enterprise.  Even if Lavinia is not meant as a translation or a commentary, the novel is truly a remarkable meditation about Virgil’s masterpiece and can certainly be employed to understand some crucial issues at the heart of the Aeneid.  In my paper I will try to give examples of how the Aeneid is awaken in Lavinia, how Le Guin manages to recapture some of the Aeneid’s hints, images, and insights.
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(3) Mythologizing Caesar: Teaching Students to Read History

Teachers will soon enjoy a greater freedom in implementing the AP Syllabus than they have previously had.  Fewer lines will be required, and the authors will represent both poetry and prose.  These changes will allow teachers to supplement the core syllabus with authors of their own choosing, as well as giving them more time for creative teaching styles and projects.  These changes also include a broader redesign of the Latin AP; included in the Curricular Framework are seven themes designed to promote “an integrated approach to teaching and learning that combines language, content and culture” (The College Board, 2010).  While not a required element of the course, these themes are provided as organizing elements for student exploration of the larger picture of ancient literature and culture.  These themes thus complement the main learning objectives outlined in the Framework.

This presentation will illustrate one such student exploration, used this year in the presenter’s third/fourth year Latin class, and how the activity brought the instructor to a deeper understanding not only of the life of Julius Caesar but also to the lives of her own students.  Because the psyche of this age group is so tied to the self and one’s perception by others, this project was incredibly fruitful for the students in their investigation of four of the College Board themes: History and Memory, Leadership, Roman Values, and Literary Genre and Style.  The project was timed to take place after the students had finished reading The Gallic War in English.  The students then read parts of Caesar’s Civil War, Plutarch’s Life of Julius Caesar, Suetonius’s Life of Julius Caesar, passages from Lucan’s Civil War, Sallust’s description of Caesar in The Conspiracy of Catiline, and some of Cicero’s letters.  All of these works were read in English, but the Latin was frequently produced to call attention to certain vocabulary choices.  To tie more directly to the other author of the course, the students were also asked to read the Latin of Jupiter’s prophecy (1.254-96), the parade of heroes (6.752-853), and the shield (8.608-731) in Vergil’s Aeneid.

The students have access to JSTOR and a selection of textbooks and other resources through the school’s and their teacher’s libraries.  Once the students had organized their ancient sources and their own reactions to the differing descriptions, they were asked to do secondary research to support and clarify their conceptions of Julius Caesar.  There was a classroom debate to bring out the positive and negative aspects in the portrayals, and a day was spent comparing Caesar to a modern leader and justifying that comparison with ancient evidence.  Finally a paper was prepared by each student with multiple drafts which emphasized integration of the main themes which we were discussing: how Roman values are represented by different ancient authors within a comparatively short span of time, how the current political and social climate as well as literary genre affect each of these representations, and how scholars reconcile the contradictions in ancient representations of Caesar in preparing a modern historical portrait of the man and the leader.

This assignment was the major project of the semester and provided more scope for looking at original sources, multiple authors, and secondary literature than the teacher had originally anticipated devoting to the project.  The students, by moving through the steps of research, debate, and scholarly writing, learned a valuable tool for any college class, and they did an extraordinary amount of work in Latin and ancient culture without feeling bogged down by the enormity of the possibilities.  The classroom discussions allowed them to connect the material to their own lives as well as to contemporary themes such as the media, perceptions of public and private lives, what history means, and what scholarship entails.  Moreover, the picture of Caesar which they developed frequently contributed to their perception of the hero Aeneas, which deepened their understanding of the other main author of the course.  This project thus provided many valuable opportunities for reading, analyzing, and contextualizing ancient literature and modern scholarship.  Attendees of the presentation will be provided with a full summary of resources, rubrics, and reactions from the students, as well as ideas of how the project could be refined in a second implementation.
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(4) Spies and Spying in Caesar’s Bellum Gallicum
Gathering information in wartime is of critical importance. With knowledge of the enemy’s strengths and strategies, the wise commander can gain tremendous advantages both in planning for battle and during the actual fighting itself (Austin and Rankoff: 1995). Caesar is certainly no stranger to this concept, and there are some fascinating episodes that involve spying and being spied upon in the Bellum Gallicum. Both sides practiced the art of spying, of course, but (it would seem) Caesar had greater success.

Although Caesar certainly had access to general information about Gaul provided by writers such as Strabo and Posidonius (Racine: 2002), as well as that gleaned from traders and ambassadors, such knowledge was not sufficient for the long term campaign that Caesar undertook. The general needed immediate on-the-spot intelligence in order to plan his strategy and execute it successfully; for this he used a number of espionage techniques, some quite simple and obvious, others more complicated and deceptive.

Spying and information gathering had many facets in wartime, and a variety of persons were involved in this effort. Caesar made use of informers, scouts, enemy sympathizers, prisoners of war, deserters, runaway slaves, traders, envoys, auxiliaries, outriders, and refugees. Caesar’s own lieutenants in the field, of course, reported to him regularly, and they themselves supervised information gathering efforts.  We also hear of stolen documents, rumors, written reports and dispatches, and messages written in Greek to insure their security. 

Caesar himself was a champion gatherer of intelligence. Not only was he was constantly receiving reports from the sources noted above, but he often personally interrogated people who had the information, whether general (customs of the Germans) or specific (what the best route might be), that he wanted. He was an expert at playing off Gallic factions against each other in order to learn what each was planning. He mentions that he learned things from personal observation as well. Sometimes he deliberately withheld information from others; sometimes he used information to frighten people; sometimes he had information that he did not make use of.

In this paper I will discuss this business of spying, mostly citing examples of Roman spying. Who were Caesar’s agents provocateurs and what was their mission? How did Caesar recruit and use spies, how did they acquire and pass on their information, how reliable (or not) was the knowledge they shared, and how did Caesar take advantage of what he knew and when? I hope to show how widespread spying was in establishing strategy in Gaul, and how much espionage on all its levels contributed to Caesar’s ultimate success. 
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(5) Money Talks!


The purpose of this paper is to explore ways of facilitating the instruction of the new AP curriculum through the use of Roman numismatics.  Roman coinage particularly affords an opportunity for students to enhance their perspective on Julius Caesar and to integrate visual images with their study of literary texts.  The paper is co-authored and presented in two parts.

    
Part I includes a brief survey of Caesar’s coinage, with a close analysis of one coin in particular.  During the later portion of the Gallic campaign Caesar issued a denarius displaying the priestly attributes of the ladle, sprinkler, axe, and cap (Sydenham 1006).  It is argued that while the coin drew upon traditional iconography, the implements also evoked Caesar’s official status as pontifex maximus.  Further, it is demonstrated that several passages of Bellum Civile are informed by Caesar’s role as high priest of Rome.

    
In Part II, the presenters offer sample exercises containing illustrations of coins and relevant passages of Latin.  Since the selection of readings includes more than passages from Caesar, the presenters provide copious grammatical notes, vocabulary, and translation aids.  High School teachers are encouraged to take the worksheets into the classroom, to test their effectiveness, and to suggest ways of improving content and delivery.

     
The examples discussed here are intended to meet a range of language abilities and critical thinking skills.  In the first exercise (“Gauls on Wheels”), the coin showing the war chariot of the Gauls (Sydenham 952) is coupled with Caesar’s account of the essedum at BG 4.33.  The exercise requires students to read a passage of moderate difficulty, to understand technical aspects of the Roman military, and to visualize the enemy’s elusive tactics.  

    
The second exercise (“Clementia Caesaris”) raises the more complex issues lying behind Caesar’s political actions.  Here the coin displaying a tetrastyle temple and the legend CLEMENTIAE CAESARIS (Sydenham 1076) is matched with Caesar’s remarks concerning his pardon of opponents at Corfinium (Cicero, Att. 9.16), and with other relevant passages from Cicero.  The exercise requires students to comprehend several short passages of moderate difficulty and to develop an understanding of Caesar’s political strategies and motives.
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